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March 3, 2015 

 

I. Introduction        9:00 

Dr. Elizabeth Clark 

 

II. Collaborative Instructional Review       

Donna Solley  

 

III. Texas Teacher Evaluation and Support System   9:50 

Crysten Caviness  

 

IV. Break 

 

V. Leaders of Learners and Summer PD    11:00 

Donna Solley 

 





ICLE COACHING COHORT TRAINING 2015-2018 

 

2015-2016 2016-2017 2017-2018 

Haltom High School Birdville High School Richland High School 

North Ridge Middle School Shannon High School Richland Middle School 

Smithfield Middle School North Richland Middle School North Oaks Middle School 

Watauga Middle School Haltom Middle School Cheney Elementary 

Green Valley Elementary North Ridge Elementary Snow Heights Elementary 

Holiday Heights Elementary Mullendore Elementary Porter Elementary 

Academy at West Birdville Spicer Elementary Stowe Elementary 

David E. Smith Birdville Elementary W. T. Francisco Elementary 

Smithfield Elementary Foster Village Hardeman Elementary 

Academy at Carrie F. Thomas Walker Creek Elementary Watauga Elementary 

Advanced Academic 
Interventionists (will split between 
cohorts) 

Richland Elementary 
Binion Elementary 
 

 





How does the system support the vision? 

Vision PDAS T-TESS 

Learning 
Platform 

  

Quality Planning 

  

Collaboration  

  

Rigor  

  

Relevance 

  

Student 
Engagement 

  

 





 

 

 

 

 

 

Process Step Purpose Actions  
Teacher Self-Assessment  
(Prior to the Goal Setting 
Conference)  
 

To review teacher and 
student data, identify areas 
for professional growth, and 
promote a school culture of 
professional learners.  

Teachers:  
• Independently review data and reflect on professional 

practices, including reviewing the domains, 
dimensions, and descriptors of the T-TESS rubric. 

• Formulate targeted goals on the Teacher Self-
Assessment and Goal Setting template to include 
Goals, Actions, Targeted Completion Date, Evidence 
of Goal Attainment. 

• Schedule an in-person Goal Setting Conference with 
your appraiser (recommended).* 

Appraisers:  
• Determine if the proposed template will be used or if 

local changes will be incorporated.   
• Provide an overview of the expectations for the Self-

Assessment and Goal Setting Process, including how 
teachers are expected to collect evidence.  

• Share established timelines for the process.  
Goal Setting Conference* 
and Professional 
Development Plan  

To identify professional goals 
for continuous growth and 
establish a professional 

Teachers:  
• Discuss the vision for professional growth with the 

appraiser in the Goal Setting Conference*, including a 

Teacher Self-
Assessment  

Goal Setting and 
Establishing a 
Professional 

Development Plan   

Professional 
Development Plan 

Implementation  

Formative Reviews Prepare for End-0f-
Year Conference  

End-of-Year 
Conference  

Preliminary Goal 
Setting and Planning 

for Following Year  

Ongoing Teacher Self-Reflection  

 

Texas Teacher Evaluation and Support System (T-TESS)  
Teacher Self-Assessment and Goal Setting Process: Appraiser Overview 

PURPOSE:  Teachers authentically engage in reflection about current professional practices, identify 
professional growth goals, establish and implement a professional development plan to attain those 

goals, and track progress toward the goals over the course of the year.  

Ongoing Teacher Self-Reflection  

 

*A Goal Setting Conference is recommended, but districts could choose to submit, discuss and accept goals and professional development 
plans via email or other means. 
 



(Within the First Three 
Weeks of School)   

development plan to affirm, 
challenge and enhance 
practices which facilitate goal 
attainment. 

professional development plan for how the goals will 
be met over the course of the year. 

• Specify the types of support needed to meet the 
goals. 

• Identify milestones that will demonstrate progress 
towards the goals is occurring.  

• Specify the evidence that will support goal 
attainment.  

Appraisers:  
• Schedule to meet with teachers, as determined.  
• Ensure that teachers complete the goal setting 

process by the established timeline. 
• Follow-up with requested support from teachers.   

Professional Development 
Plan Implementation 
(Throughout the School 
Year)  

To establish and implement 
the plan as a continuous 
process designed to improve 
teaching, learning and student 
performance in a systematic 
and ongoing manner.   

Teachers:  
• Regularly monitor your progress toward goals. 
• Collect evidence and data which links to the goal(s) 

and T-TESS Rubric domains and dimensions.   
• Discuss progress toward the goals with the appraiser. 
• Modify your goals, if necessary. 
• Obtain additional supports from the appraiser and/or 

colleague(s), if needed. 
Appraisers:  
• Establish timelines to periodically discuss the plan 

with teachers, i.e., staff meetings, grade/department 
meetings, individual teacher conferences.  

• Coach, support and follow-up with requested support 
from teachers.  

• Validate teacher implementation and connect the 
goals, professional development plan and 
implementation to informal and formal observations. 

Formative Reviews  
(Throughout the School 
Year) 

To periodically assess how the 
professional development 
plan and goals are being met 
and adjust actions, as 
necessary, to reach the goals.  

Prepare for End-of-Year 
Conference  
(Prior to the scheduled End-
of-Year Conference)  

To collect evidence and data 
that supports how the goals 
were met prior to the End-of-
Year Conference.   

Teachers:  
• Identify the evidence and other data that align with 

each of the goals and support how the goals were 
met and/or progress towards the goal(s), including 
the impact on student performance.  

• Organize the evidence/data prior to the conference.  
• Prepare to discuss the evidence/data, goals, actions, 

timelines/completion dates, and ways to maintain 
and/or further develop practices.  

• Complete Part II of the Goal Setting template.  
Appraisers:  
• Schedule End-of-Year Conferences.  
• Communicate expectations for what teachers are to 

do prior to the conference, including what they are to 
present during the conferences.   

End-of-Year Conference  To review and assess the 
Teacher Self-Assessment and 
Goal Setting process goals 
through evidence and data to 
determine how goals were 
met and the impact on 
professional practices and 
student performance.  

Teachers:  
• Discuss the evidence and data with the appraiser as 

they relate to the goal(s).  
• Reflect on changes in knowledge and skills, including 

the impact on professional practices and student 
performance.  

• Celebrate successes and identify areas to continue 
learning and refining the skill set.  

• Record lessons learned and apply these in new ways. 
Appraisers:  
• Prepare for and conduct the End-of-Year 



Conferences.  
• Focus on growth over the course of the year, goal 

attainment and the teacher’s evidence.  
• Connect changes in practice to changes in student 

performance.  
• Celebrate and validate the teacher’s successes and 

refinement areas.  
• Emphasize the continuous improvement process.  

Preliminary Goal Setting and 
Planning for Following Year  
(Following the End-of-Year 
Conference)  

To link goals and areas of 
refinement as a continuous 
improvement cycle of 
professional development.  

Teachers:  
• Capture the strengths and identified needs to 

determine future goals and professional 
development.  

• Identify areas of strength to continue stretching and 
areas of need to generate new goals for the following 
year. 

Appraiser:  
• Assist the teacher in connecting the current year Self-

Assessment and Goal Setting process to a continuous 
improvement cycle for the next school year, including 
professional development over the summer to 
support learning.  

  

Goal Setting 

Self-
Assessment 

Professional 
Practices & 

Student 
Performance 

Professional 
Development 

Plan  

The teacher self-assessment, goal setting and professional development processes are all interwoven and applied throughout 
the year to positively impact each teacher’s professional practices and ultimately increase student performance. 
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MOVES TO STUDENT-CENTERED ACTIONS

 FOCUSES ON MOSTLY TEACHER-CENTERED ACTIONS

FOCUSES ON TEACHER-CENTERED ACTIONSFOCUSES ON TEACHER-CENTERED ACTIONS

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

Instructional  
Planning Includes:

MOVES TO STUDENT-CENTERED ACTIONS

Instructional  
Planning Includes:

PLANNING DIMENSION 1.2 
Data and Assessment

The teacher uses formal and informal methods  
to measure student progress, then manages and 
analyzes student data to inform instruction.

• Formal and informal 
assessments to monitor progress 
of all students and incorporates 
appropriate diagnostic, 
formative and summative 
assessments data into lesson 
plans. 

• Consistent feedback to students, 
families and other school 
personnel on the growth 
of students in relation to 
classroom and campus goals, 
while maintaining student 
confidentiality.

• Analysis of student data 
connected to specific 
instructional strategies and uses 
results to reflect on his or her 
teaching and to monitor teaching 
strategies and behaviors in 
relation to student success. 

• Formal and informal assessments 
to monitor progress of all 
students, shares appropriate 
diagnostic, formative and 
summative assessment data 
with students  to engage them in 
self-assessment, build awareness 
of their own strengths and 
weaknesses and track their own 
progress.

• Consistent feedback to students, 
families and school personnel on 
the growth of students in relation 
to classroom and campus goals 
and engages with colleagues to 
adapt school-wide instructional 
strategies and goals to meet 
student needs while maintaining 
confidentially. 

• Analysis of student data 
connected to specific instructional 
strategies and uses results to 
reflect on his or her teaching and 
to monitor teaching strategies and 
behaviors in relation to student 
success.    

• Formal and informal assessments 
to monitor progress of all 
students.

• Substantive, specific and timely 
feedback to students, families 
and other school personnel while 
maintaining confidentiality. 

• Analysis of student data 
connected to specific instructional 
strategies. 

• Formal and informal  
assessments to monitor progress 
of most students.

• Timely feedback to students and 
families.

• Utilization of multiple sources of 
student data.

• Few formal and informal 
assessments to monitor student 
progress.

• Few opportunities for timely 
feedback to students or families.

• Utilization of few sources of 
student data. 

Standards Basis: 1.2, 1.6, 2.2, 2.3, 5.1, 5.2, 5.3, 5.4    Sources of Evidence: Analysis of Student Data, Pre-Conference, Formal Observation, 
Classroom Walkthroughs/Informal Observation, Post-Conference Instructional Planning

Distinguished Developing Improvement NeededAccomplished Proficient

DRAFT RUBRIC 4.24.14 VERSION 2
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FOCUSES ON TEACHER-CENTERED ACTIONS

MOVES TO STUDENT-CENTERED ACTIONS

MOVES TO STUDENT-CENTERED ACTIONS

 FOCUSES ON MOSTLY TEACHER-CENTERED ACTIONS

FOCUSES ON TEACHER-CENTERED ACTIONS

The Teacher: The Teacher: The Teacher: The Teacher: The Teacher: 

The teacher clearly and accurately  
communicates to support persistence,  
deeper learning and effective effort. 

• Skillfully uses probing questions 
to clarify, elaborate and extend 
learning; provides direct 
instruction as appropriate.

• Anticipates possible student 
misunderstandings and 
proactively develops techniques 
to address stumbling blocks to 
learning.

• Asks questions at the creative, 
evaluative and/or analysis levels 
that focus on the objective of the 
lesson and provoke thought and 
discussion.

• Provides wait time when 
questioning students.

• Provides explanations that are 
clear and coherent.

• Establishes classroom practices 
that encourage all students to 
communicate effectively using 
visual tools and technology with 
the teacher and their peers.

• Skillfully provokes and guides 
discussion to pique curiosity 
and inspire student-led learning 
of meaningful and challenging 
content.

• Uses possible student 
misunderstandings at strategic 
points in lessons to highlight 
misconceptions and inspire 
exploration and discovery. 

• Asks questions at the creative, 
evaluative and/or analysis levels 
that require a deeper learning 
and broader understanding of the 
objective of the lesson.

• Skillfully balances wait time, 
questioning techniques and 
integration of student and other 
resources to support student-
directed learning.

• Establishes classroom practices 
that encourage all students to 
safely communicate effectively 
using visual tools and technology, 
artistic, spatial, tactile or other 
media with the teacher and their 
peers.

• Uses probing questions to clarify, 
elaborate learning.

• Recognizes possible student 
misunderstandings and responds 
with an array of teaching 
techniques to clarify concepts.

• Asks remember, understand and 
apply level questions that focus 
on the objective of the lesson and 
provoke discussion.

• Provides explanations that  
are clear.

• Uses verbal and written 
communication that is clear and 
correct.

• Establishes classroom practices 
that provide opportunities for 
most students to communicate 
effectively with the teacher and 
their peers.

• Leads lessons with some 
opportunity for dialogue, 
clarification or elaboration.

• Recognizes student 
misunderstandings but has a  
limited ability to respond.

• Asks remember and understand 
level questions that focus on the 
objective of the lesson but do little 
to amplify discussion.

• Uses verbal and written 
communication that is generally 
clear with minor errors of grammar.

• Directs lessons with little 
opportunity for dialogue, 
clarification or elaboration.

• Is sometimes unaware of 
or unresponsive to student 
misunderstandings.

• Uses verbal communication that 
is characterized by inaccurate 
grammar; written communication 
that has inaccurate spelling, 
grammar, punctuation or 
structure. 

INSTRUCTION DIMENSION 2.3 
Communication

Standards Basis: 1.4, 1.5, 2.1, 3.1, 4.4
Sources of Evidence:  
Pre-Conference, Formal Observation

Distinguished Developing Improvement NeededAccomplished Proficient

DRAFT RUBRIC 4.24.14 VERSION 2
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MOVES TO STUDENT-CENTERED ACTIONS

MOVES TO STUDENT-CENTERED ACTIONS

 FOCUSES ON MOSTLY TEACHER-CENTERED ACTIONS FOCUSES ON TEACHER-CENTERED ACTIONSFOCUSES ON TEACHER-CENTERED ACTIONS

LEARNING ENVIRONMENT DIMENSION 3.3 
Classroom Culture

The teacher leads a mutually 
respectful and collaborative class 
of actively engaged learners.

• Engages all students with relevant, 
meaningful learning, sometimes 
adjusting lessons based on student 
interests and abilities.

• Students collaborate positively 
with each other and teacher.

• Consistently engages all students 
with relevant, meaningful 
learning based on their interests, 
abilities to create a positive 
rapport amongst students.

• Students collaborate positively 
and encourage each other’s 
efforts and achievements.

• Engages all students in relevant, 
meaningful learning. 

• Students work respectfully 
individually and in groups.

• Establishes a class where most 
students are engaged in the 
curriculum.

• Students are sometimes 
disrespectful of each other.

• Establishes a class where few 
students are engaged in the 
curriculum.

• Students are disrespectful  
of each other and of the teacher.

Standards Basis: 1.5, 1.6, 3.2, 4.3, 4.4, 5.1, 5.2, 5.4
Sources of Evidence:  
Formal Observation, Classroom 

Distinguished Developing Improvement NeededAccomplished Proficient

DRAFT RUBRIC 4.24.14 VERSION 2
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MOVES TO STUDENT-CENTERED ACTIONS

 FOCUSES ON MOSTLY TEACHER-CENTERED ACTIONS FOCUSES ON TEACHER-CENTERED ACTIONSFOCUSES ON TEACHER-CENTERED ACTIONS

MOVES TO STUDENT-CENTERED ACTIONS

PROFESSIONAL PRACTICES AND  
RESPONSIBILITIES DIMENSION 4.3
Professional Development

The teacher enhances the 
professional community.

• Leads colleagues collaboratively 
on campus to identify professional 
development needs through self-
reflection.

• Fosters faculty knowledge and 
skills in support of the school 
improvement plan through 
professional learning  
communities, grade- or subject-
level team leadership, committee 
membership or other opportunities 
beyond the campus.

• Leads colleagues collaboratively in 
and beyond the school to identify 
professional development needs 
through detailed data analysis 
and self-reflection. 

• Seeks resources and 
collaboratively fosters faculty 
knowledge and skills.

• Develops and fulfills the school 
and district improvement plans 
through professional learning 
communities, grade- or subject-
level team leadership, committee 
leadership or other opportunities 
beyond the campus.

• Collaboratively practices in 
all scheduled professional 
development activities, 
campus professional learning 
communities, grade- or 
subject-level team membership, 
committee membership or other 
opportunities. 

• Engages in most scheduled 
activities, professional learning 
communities, committee, grade- 
or subject-level team meetings 
as directed.

• Engages in few professional 
development activities, 
professional learning 
communities or committees to 
improve professional practice.

Standards Basis: 3.1, 6.1, 6.2, 6.3Sources of Evidence: Professional Development Plan or Improvement Plan,  
Pre-Conference, Post-Conference, Daily interaction with others

Distinguished Developing Improvement NeededAccomplished Proficient

DRAFT RUBRIC 4.24.14 VERSION 2



Guiding Pathways to Success

a.m. p.m. a.m. p.m. a.m. p.m. a.m. p.m. a.m. p.m. a.m. p.m.

Kindergarten

●District 

Focus 

●Science

●District 

Focus 

●Math

●District 

Focus 

●ELAR

●District 

Focus 

●Social 

Studies

Second 

Grade

●District 

Focus 

●ELAR

●District 

Focus 

●Social 

Studies

●District 

Focus 

●Science

●District 

Focus 

●Math

a.m. p.m. a.m. p.m. a.m. p.m. a.m. p.m.

●District 

Focus 

●Social 

Studies

Elementary Summer Professional Learning

July 21 July 22 August 3 August 4 August 5 August 6

K-5 Traditional 3 

hour session by 

content or 

program ELAR, 

Math, Science, 

Social Studies, 

Special Ed, 

Bilingual, 

Technology if 

needed

K-5 Traditional 3 hour 

session by content or 

program ELAR, Math, 

Science, Social 

Studies, Special Ed, 

Bilingual, Technology 

if needed

First Grade

●District 

Focus 

●Math

●District 

Focus 

●Science

Traditional 3 hour 

session in ELAR, Social 

Studies, Special Ed, 

Bilingual, Technology 

if needed

District 

Focus 

ELAR Third Grade

●District 

Focus 

●Social 

Studies

●District 

Focus 

●ELAR

●District 

Focus 

●Math

●District 

Focus 

●Science

Second, Third, 

Fourth, and 

Fifth grades

Traditional 3 hour 

session in ELAR, Social 

Studies, Special Ed, 

Bilingual, Technology 

if needed

Traditional 3 hour 

session in Math, 

Science, Special Ed, 

Bilingual, Technology 

if needed

Kinder, 

First, 

Fourth, and 

Fifth grades

Traditional 3 hour 

session in Math, 

Science, Special Ed, 

Bilingual, 

Technology if 

needed



June 15-18 July 20-23 July 21-23

am pm am pm am pm am pm

Linguistic 

Accommod

ations

Building 

Academic 

Vocabulary

Building 

Academic 

Vocabulary

Linguistic 

Accommoda

tions

PLCs: Planning for 

Learning Academy

PLCs: Planning for 

Learning Academy

Secondary Summer Professional Learning

Hatton W. 

Sumners Academy 

for Social Studies 

teachers

Abydos 

Refresh

APSI sessions 

offered by 

NMSI
SIOP Day 2

Abydos Day 4

Bea Luchin Day 1 Bea Luchin Day 2

Cooperative Learning
Differentiated 

Instruction

August 3

Abydos Day 1

SIOP Day 1

August 4 August 5 August 6

Abydos Day 2

SIOP Day 2

Abydos Day 3

SIOP Day 1

ccaviness
Typewritten Text

ccaviness
Typewritten Text
-ICLE Coaching TrainingJune 8-10-Digital Learning Professional DevelopmentWeek of June 8-12-Administrative Leadership ConferenceJuly 28-29-New Teacher OrientationAugust 12-13-

ccaviness
Typewritten Text
OTHER PROFESSIONAL DEVELOPMENT

ccaviness
Typewritten Text

ccaviness
Typewritten Text

ccaviness
Typewritten Text

ccaviness
Typewritten Text
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